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Abstract

B The present study deals with institutional bilingualism in the context of school structures in Romania
where the language of teaching is different from Romanian.

The conclusions of the paper show a few possible directions to follow in the context of conceiving
an educational policy in which the linguistic alterity represents a natural element to be taken into
consideration when considering the qualitative aspects of organisational structures.

B Studiul de fatd prezinta datele si concluziile unui demers investigativ centrat asupra factorilor care
coactioneazd in constituirea bilingvismului asimetric, in contextul achizitiei limbii romane din scolile
cu limba de predare maghiara. Constatarile prezentate pot constitui tipare structurante ale proiectarii
modelelor educationale directionate de logica inter- si multiculturalitatii.
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ANALYTICAL ASPECTS OF
INSTITUTIONAL BILINGUALISM

Introduction

B Heterogeneity of cultures conserved and expressed through the “implicit worlds” of languages rep-
resents characteristic of our times. This reality requires from a 21 century society to develop the abil-
ity to creatively co-exist with otherness. Although societies tend to become multicultural, educational
systems usually remain adapted to mono-cultural situations.

The present study intends to describe the main subcomponents of the formation of bilingualism.
My analysis targets a group of pupils from the Romanian educational system, who study at schools in
minority teaching language (5.28% of undergraduate education institutes). The study also gives special
attention to Hungarian schools, 88.9% within the total number of units and sections in minority lan-
guages in 2004-2005. (Source: www. edu.ro).

First, the summarizing part of this paper contains a “mosaic” of results and conclusions from vari-
ous researches from the subjects. These serve as theoretical premises for a quantitative and qualitative
description of the subcomponents of asymmetrical institutional bilingualism. | also offer a theoretical
framework for scholars dealing with problems of institutional bilingualism.

Controlling discourses as reflected in the school-life practice

B The paper begins with an outline of a few conceptual-attitudinal aspects of evaluative nature; such
aspects refer to Romanian language and literature as subject and its teachers, who work in minority
schools. | consider these issues significant as they reveal the personalized assimilation of constraining
discourses — precisely of notions, principles, rules, etc. - from the perspective of school practice. These
interpretative connections of socio-pedagogical realities offer cognitive pedagogical models, types of
relationships, which — consciously or not - influence acquisition-bearing and monitoring in everyday
practice. The data presented represent a schematic inventory of recurrent observations often formu-
lated by teachers of Romanian language and literature during panel discussions (carried out in 2007,
2008) of SWOT" analysis on instructive-educational process in this domain.

Those who took part in the discussion identify some “strong” points of the educational process: inte-
grative capacity of the Romanian (as its acquisition facilitates social inclusion, regarded as a tool for
self-realization), benefits of improving communicative skills in a non-native language, (coming to know
other cultures, opportunity of collecting new information), formative aspects of the acquisition-process
(developing cognitive skills, stimulating reading, enriching vocabulary)'. In the teachers’ view system’s

*

The Swot analysis was carried out with the contribution of Romanian language and literature teachers, participants of
Bolyai Academy in 2007, 2008.
1 Observations of the respondents
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opportunities, which presuppose creative reshaping, would be of macro-managerial level (cutting
down the program, teaching Romanian as a modern language instead of a mother tongue?) and of
monitoring learning activities (creating communication opportunities during classes and in extra-cur-
ricular activities such as watching films, going to the theatre, camping, etc., using interactive methods,
learning through didactic games, using interesting didactic materials®). “Weak” points of the process are
presented in a nuanced manner by the teachers: aspects of planning the learning process (mismatching
between program requirements and everyday use of the language, an overloaded and highly theorized
program cut from reality, difficulties in constantly using active methods®). Failures of the “output”-pro-
cess are also highlighted by the respondents: these refer, on the one hand, to the performances of the
subjects of education (pupils succeed to communicate in simple statements, pupils are not capable to
communicate in everyday Romanian®), on the other hand, to the attitudinal-motivational dimensions of
learning (lack of motivation, negative attitude of the students, social causes®). In the respondents’ view,
threats in the near future are: an increasing disinterest towards learning, reading’, multiplication of in-
formation sources (internet, TV), language bias due to its undemanding use, value crisis (e.g. linguistic
models, manele-s, lost of ethno-specific traditions and lifestyles) and the language acquisition through
these ways. Such a picture reveals the multidimensional character of the somehow personalized trans-
position at the macro level to that of monitoring the acquisition process at the micro level, and the va-
riety of roles that language teachers have to accomplish, especially in the special context of the institu-
tionally prevailing bilingualism.

In accordance with a macro-structural orientation, minority pupils in the Romanian educational sys-
tem can study either in educational structure where their native tongue is the language of teaching,
or in Romanian schools, where learning of the native tongue is offered through alternative programs.
Access to native language is assured by Law (actual Law of Education, articles 5 and 8.), with its special
requirement to the compulsory acquisition of the language of the state.

Coming to a creative agreement among teaching frame, offerings and requirements of the society,
as well as individual needs and features, represents a crucial problem for institutional bilingualism. At-
tempts to solve the problem implies either a trans-disciplinary or a communicational consensus, as in
the context of educational policy-projections the given meanings have to have appropriate or similar
significance both in majority and minority discourses.

From school-life practice to its research

B One biasing element (uncontrolled variables) in researching the psycho-pedagogy of language -
necessarily taken into account for all researchers - is represented by a frequent variety in the terminol-
ogy of this domain (Hinkel 2005).

Until a clearly based and accepted conceptualization is missing, the problem cannot be formulated.
The reality we propose to reflect on in the following — namely acquisition of the Romanian language in
schools with minority teaching language — has been shaped through many, often controversial termi-
nological experiments coined even in the previous decades. Terminological insecurity is reflected, for
instance, in the attempts of naming the domain of teaching in case of a majority language. Romanian
is usually labeled as foreign language, second language, language of the environment, the language
of adoption, language of social communication, non-native language, or, recently “personal language
of adoption” (in Maalof Report 2008). Preservation of different, coexisting denominations in the actual
body of literature is seconded by different motivations and scientific arguments. We prefer the term
‘Romanian as non-native tongue’ for our investigations, firstly for reasons of lexical economy. | hold the

Observations of the respondents
Observations of the respondents
Observations of the respondents
Observations of the respondents
Observations of the respondents
Observations of the respondents
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opinion that this latter term is capable for denoting the linguistic and educational realities specific for
the 11.25% of undergraduate educational institutions, where sections, institutions with minority teach-
ing language exist. (Murvai 2000). In my view such a collocation implicitly states that minority pupils
have different acquisition mechanisms than majority students, concerning the Romanian language. Al-
beit, such a terminology includes a negation from a structural point of view, one still second its using,
not because of its “perfectness” but its “semantic advantages” as it denotes otherness more forcefully
instead of creating a hierarchy between languages.

As the case of our educational subjects is special, their communicative competence require spe-
cialized denotations, such as “bilingual competence” (Géncz 2004) or “multilingual competence” (Cook
1995). Due to the complexity of such phenomena, even basic notions like mother tongue, bilingualism
are (and ought to be) defined in a more nuanced way, in line with different aspects. Based on Skut-
nabb-Kangas, (1997) a series of approaching-criteria are now presented: (a) acquisition-period (mother
tongue is firstly acquired, bilingualism means a parallel learning of two languages from the family, right
after birth); (b) communication competence (mother tongue being the well spoken language, while
bilingualism means a command and use of two tongues); (c) language use (mother tongue being the
most frequently used, while bilingualism denotes an alternative usage of two languages); (d) attitudes,
identification (mother tongue means the language somebody identifies him/herself with and is identi-
fied through; a bilingual person is somebody who considers him/ herself or is considered to be the user
of two languages).

The structuring elements of the meaning we attribute to bilingualism denote the holistic per-
spective on bilingual, bi-cultural persons. Such an approach differs from Bloomfield’s (1993): in his view
bilingualism is for a person, who uses two different language registers in a similar way with the level
of his/her mother tongue. A “totalizing” reinterpretation of such a concept is twitted to Grosjean (see
Grosjean 1982, 1998; also seconded for instance by Navracsics' researches, Navracsics 2000, 2007), and
starts with a perception of the self as an autonomous, whole personality, for whom quantitative and
qualitative acquisition of language depends on its functions from an efficient verbal channel. In such a
perspective a bilingual (multilingual) person cannot be described by a sum of two monolingual “con-
ditions” as he has a “bilingual existence” (Grosjean 1998). Such a status represents a ‘speaker-hearer’
able to activate and manifest through two (or more) distinct language registers, up to existential and
communicational contexts. Thus a bilingual (multilingual) person can be researched or examined nei-
ther using instruments we rely on when measuring monolingual conditions, nor through a comparison
with monolingual persons’ performance. The production of speech acts for bilingual persons is different
from the speakers of the same language (Navracsics 2007). Researches in the field show a co-existence
between the two spoken language-elements in such a bilingual person’s “mental dictionary”. Such ele-
ments do not vanish, not even at the moment of choosing and activating a linguistic code from a given
communicational context. It is also proved that bilingual persons activate different “affective heritages”
in decisions of producing language acts in different codes (Pavlenko 2005). Bilingualism in an inter-
pretative framework ought to be understood as similar to biculturalism, impossible to be reduced to a
“synthesis” of two persons with two different cultures. It is rather an existence, able to know and thus
to integrate - through a personal filter — specificities of two cultures, hereby creating a ‘personalized’
culture.

Language learning/acquisition is another key-concept for heuristic approaches. As we state, acquisi-
tion of lexical information, norms and rules represents only one content-component of such a complex
process. Beyond the dimension of a declarative knowledge (to know), we also find here an indispens-
able procedural (to know how to) and contextual or pragmatic knowledge (knowing where, when, why).
In other terms language acquisition means cognition and inter-cognition, term coined by Wittgenstein
(1995), to highlight that a language-command is not exclusively a linguistic problem, but that of cogni-
tion through “integration’, through understanding extant cultural forms by which the Other is defined.
Consequently, to assimilate a language implies — beyond the level of knowledge, understanding, and
communication competence - also a stratum of cultural communication (Tédor 2005b: 25); such a cul-
tural level refer to the receptivity towards a reality articulated by language types of the Other. In other
words, such a cultural dimension implies a type of learning, which follows the logic of diversity and
multiculturalism. Otherness here represents a natural element of existence, translated by the intellec-
tual endeavor of discovering the Other’s monolingualism (‘Le monolinguisme de l'autre] a suggestive
metaphor used by Derrida 1996) in parallel with an auto-definition of one’s own identity. From this per-
spective, language command means its use as if it were a native one. By as if, we do not refer to the idea
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of performance identical with monolinguals’ (which would be contradictory to the holistic approach
and principle of complementarity draft by Grosjean) but especially the ways of approaching a language
different from mother tongue, at a relation-type (international ability) letting the speaker to express
(and thus re-find) him/herself in spite of otherness.

Institutional bilingualism and its forms

B Institutional bilingualism denotes here a form of organized second language acquisition (state-lan-
guage in our case). The latter goes on predominantly systematically, intentionally, whereas the part of
spontaneous learning from the environment is reduced. Analyzing “linguistic products/production” of
students’learning Romanian as a non-native language, reveals the organized construction of the asym-
metric (or incongruent) character of bilingualism. The concept of asymmetry denotes for us a type of
quantitative-qualitative approach to the basic or native language, where dimensions and productive
registers of the learned language are shaped, towards a qualitatively spoken mother tongue.

For native Hungarian students, the main forms of asymmetry are expressed at the following levels of
speaking channels: (a) lexical level (lexical asymmetry); (b) level of discourses (asymmetry in linguistic
acts). While the former denotes a lack of an active non-native language-vocabulary, meaning to assure
the efficiency of everyday conversation, discursive asymmetry refers to a tendency to simplify com-
municative intentions (see details in Todor 2005a). This latter aspect has the following concrete forms in
one’s verbal channel: structuring a message in accordance with a vocabulary acquired by the individual;
withdrawal from communication in order not to make a mistake, being anxious in communication, etc.

For our researched subjects, bilingual existence gains specific notes, due especially to the simul-
taneous action of two complementary phenomena: linguistic and cultural transfer and interference,
both manifesting at different system levels (see in Todor 2005a) and influencing, also, the speakers’
affective-attitudinal dimensions. Our researches focusing on psycho-linguistic specificities occurred
during Romanian language and literature classes (Tédor 2005b), shape the hypothesis of an attitudinal
asymmetry between L1 (native tongue) and L2 (non-native tongue), precisely embodied in specified
communicative functions assigned to the two. In school conversations, non-native language represents
the instrument of teaching and learning, explaining and answering, but not necessarily a language of
understanding. The language-to-be-learned predominantly becomes the language of dialogues, for-
mal communicative situations, while native tongue is kept for informal conversations and to further
understanding. Language code switching, characteristic for bilingual manifestations of the self, appears
especially in contexts of “intersection”. Summing up my statements: failures in such an educational field
are explained by the impossibility of asymmetric institutional bilingualism to “cover” those productive
dimensions of self-expression in/through native tongue, which a person needs for creative socio-pro-
fessional integration.

General presentation of the research

B Preliminary considerations are followed by an in-depth study of minority children’s relation to lan-
guage acquisition. Having in mind Romanian language competences and performances specific for
pupils from predominantly Hungarian regions, the following research proposes to identify characteris-
tics of main factor-groups helping to create the asymmetrical configuration of bilingualism. Statement
study was carried out in 2007-2008 on a representative sample of school population from predomi-
nantly monolingual regions, the main method being self administered questionnaire. The question-
naires were in pupils’ native tongue, the sample being made up of 9-10th grade students, 51% male,
49% female, all coming from Hungarian families and Hungarian schools (except four persons from
mixed families). Socio-linguistic studies on language-command of the Hungarians from Romania (car-
ried up on a representative sample), offer us relevant data about the typological map of bilingualism/
multilingualism (Horvath 2003, 2005) for such a group. Our study differs from the latter in two issues:
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(a) it follows an in-depth study of a certain type of bilingualism according to Horvath's conceptualiza-
tion (Horvath 2005: 174): the active and the passive one with a Hungarian language dominance and (b)
investigative approach proposed for this presentation is guided by psycho-linguistic principles and also
of educational management.

Language learning and school instructions

B In the following, some data and conclusions are presented related to factor-specificities, which influ-
ence the asymmetrical configuration of institutional bilingualism.

The investigation described above was related to a large specter of attitudinal manifestations of
language learning. Such a research enables an interpretation and a comparative presentation of data
on Romanian language and another one with a different status. For a relevant comparison English was
chosen, considered to be the most important tool of socio-professional insertion (aspects presented in
detailed in our next to last chapter). My considerations focus on the following sub-items: (a) school and
language learning; (b) family and glottological experiences of pupils; (c) larger linguistic environment;
(d) motivations for learning and language role in pupils’ planning the future.

Formal instructions and language learning

B Reckoning the subjective nature of language command approached through self-evaluative ques-
tioning of the subjects, our study proposes to discern certain levels of it. The majority of our respon-
dents auto-identify themselves as holders of average language skills (51%), and elementary language
ones (32%). Only 4% consider themselves as being totally non-familiar with Romanian, while 2% self-
identifies their language skills similar to native tongue. These latter answers (according to White in:
Johnson-Johnson 1985) reveal in fact respondents’ level of satisfaction based on communication expe-
riences; such issues therefore express the way respondents regard themselves in contexts of linguistic
otherness.

Figure nr.1.

Self-evaluation: command of Romanian

4.3% 1.8%

11.2%

m Native-level
32.4% m Advanced level
W Average level

OBasic level

O No command

50.4%

As language acquisition is unified at this school level (same curricula, alternative textbooks) regard-
less of language status, the decrease in student’s expectations, demands and knowledge looks for an
earlier pedagogical solution.

Items on etiology of the language command-level reveal some explanations showed by the picture
above. In order to offer an interpretative approach, comparative data referring to Romanian and English
language are presented.
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Figure nr. 2: Etiology of difficulties on language acquisition
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Significant tendencies are to be observed here: lack of motivation to learn both languages, lack
of possibilities to exercise them, less possibility for language acquisition. Whereas formal instruction
(classes) would be a diminishing factor for English language, in case of Romanian there exists a higher
necessity for spontaneous learning (instead of organized occasions).

Self-estimations of respondents (presented in Figure 1.) were reported to their school grades from
the previous term: surprisingly there is a moderate correlation (0.36) between grades in Romanian and
respondents’ self-estimation on their language command. For English a small, insignificant correlation
(0.20) is to be traced between school grades and self-estimations. A moderate dependence exists be-
tween self-estimations of the two languages, and a significant correlation between grades at Romanian
and English. Without a claim for docimological analysis — not representing a question for our study -
problematising the referential domain of grades seems to be natural. What do these convey? At a first
sight, at the level of “reading” the results, it shows the diminished relevance of grades in revealing com-
municative competence; but such a phenomenon requires further research.

Closer environment and glottological experiences of students

B A model shaped by collected data regards the specificities of students’ family language- environment,
considerably influencing individual language socialization. As the table below presents, parents’ com-
mand of foreign languages encompass a narrow spectrum, English being more popular than German.

Table nr. 1: Foreign language command in the closer environment

Language English English English German German German
command (mother) (father) (child) (mother) (father) (child)
No command 50.9% 38% 11.1% 58.4% 53.8% 26.5%
Basic level 32.3% 41% 54.1% 31.5% 30.1% 48.7%
Average level 11.8% 14% 30.5% 7.5% 12.2% 22.2%
Advanced 5.0% 4.7% 4.3% 2.5% 3.2% 1.8%
Level of the native 0.0% 1.1% 0.0% 0.0% 0.7% .0.7%
tongue

Fathers present a more significant flexibility than mothers concerning foreign language acquisition.
A qualitative, general inter-generational change is also traced here, for children, who have a better com-
mand (true, according to a subjective self-classification) of foreign languages compared to their parents.
Fathers, too have a better command of Romanian than their spouses, but parents’ level of Romanian is
higher than the self-estimations of their children regarding the same issue.

10
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Figure nr. 3.

Romanian language command in the closer linguistic
environment
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Mother I 1
B Native-level
61.7% 19.1% 3.6% O Advanced level
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B Basic level
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When discussing the strength of correlation between the above-mentioned categories, the influence of
mothers has to be revealed: although they have a worse command compared to that of the fathers, they still
have a more significant influence or contribution in language acquisition in general, and especially in learning
Romanian. Values of correlation coefficients also show the significant impact of language command of the
family members in motivating their children. Complexity in forming communicative competences also has to
be mentioned: an existing correlation between the command of Romanian and foreign languages is due to a
series of factors, such as individual learning strategies, ears for language, etc. In our view, the above-mentioned
empirical data ought to represent a starting point for projecting orientations in language learning.

Further environment and individual glottological experiences

B Tracing the failures in learning Romanian - among many other issues — a reduced number of occa-
sions for language practice was revealed, as well as the limited possibilities for spontaneous learning. In
the following item every-day communicational contexts are revealed, enabling a person from a mono-
lingual environment to activate his/her communicative competence in Romanian; the diagram below
shows relevant everyday situations according to their frequency.

Figure nr. 4.

W here do you usually use the Romanian language?
Movie
S ports
Clubs
Police 39.4%
Physician

Game hall

Relatives

Friends

16.8%

Neighbors
Travelling 39.8%
Other regions

S hopping 53.4%

0,0% 10,0% 20,0% 30,0% 40,0% 50,0% 60,0%
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There are various everyday contexts for activating Romanian language registers, traveling and
events connected to it, as well as shopping being the most frequent among them. Talking with friends
and usual conversations specific to certain age-group-locations (clubs, sports, etc.) also show a signifi-
cant frequency in language use. Inventory of such contexts implies at least two directions of acting: the
projection of language assimilation to ensure a success for the verbal channel, exploitation of such situ-
ations in organized school-practices (named by Rivers 1983 as “realistic” learning situations).

| also consider that situations of using Romanian also imply a familiarity with reading. In order to show
relevance in data collection, a comparative presentation of reading in Romanian and English follows.

Table nr. 2: Reading habits

l usually read... In Romanian In English
novels 19% 2%

short literary texts 28% 8%
newspapers 27% 3%
magazines for young 27% 5%

sport reviews 10% 2%

web sites 15% 31%

It is maybe the influence of school requirements that makes respondents to express in a significant
percent their habit of reading fiction, especially short literary texts in Romanian, forerunning the read-
ing of newspapers and magazines (27% within the total).

Such a habit remains hidden in case of English, where browsing remains the most frequent. Many
everyday contacts are offered by e-communication and short messages, issue represented by the fol-
lowing item. In this case a contextual activity of different linguistic registers can be considered. The
prevailingly language of messaging is the native one (55%) and Romanian (32%), whereas decisions for
using English is 5%. For chatting, mother tongue is mostly used (59%), while 13% of respondents prefer
Romanian, 13% uses English and 14% both languages. While surfing and searching on the net, the na-
tive tongue is most often used (40%), English in 35%, Romanian less often, 14%. Such an activation of
different language registers related to language functions reveals a manifestation through the principle
of “complementarity” coined by Grosjean (1998b), as a specificity of communicative situation, functions
of language acts require a certain linguistic framework.

Imagining the future and motivations for learning Romanian

B Languages and possibilities for using the language-repertoire represent privileged modes of structuring
identity, having formative functions on cognitive, psychological, social and political dimensions of existence.
Thus their responsible treatment represents a key-element in the management of institutional education.

The essence of student-focus teaching-learning is their involvement in the process of self-instruction and
self-education; in other terms, it is the creation of those contexts, where pupils become subjects of their own
formation. Dialogue with the Self is constituted exclusively in situations where an individual can be involved
in exchanges of thoughts, information, sentiments, etc. Learning in such a context is not limited to working
on certain objects of study, but a framework for a contextual exercising of self-constructed dialogue.

Motivation for language acquisition depends on the pragmatic value and the functions the lan-
guage fulfills in the respondents’ present and future projects. Being familiar with some key-features
in language socialization within the family, thereinafter we try to identify the position of language in
existential future projects of the respondents.

This item (Which of the following language command do you consider important for your personal
success? Choose three from the variants presented!) offers a possibility for the respondents to choose
from several languages: a. English, b. German, c. Hungarian, d. Romanian, e. French, f. Latin, g. Italian,
h. Greek, i. Croatian, j. Spanish. The diagram above shows the internal structure of the most frequent
options. Hereinafter an importance in language choice is presented through decreasing frequencies:
English 94%, Romanian 81%, Hungarian 69%, German 42% within the total number of respondents.

12
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Figure nr. 5.
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Regarding modal value of ranking the three possibilities (firstly chosen language also denotes the
highest importance from all the choices — aspect also clarified in the instructions of the question-
naire) shows a different configuration. Language considered by the highest number of respondents
to be the most indispensable in near future is English (2.45), followed by Hungarian (1.31), Romanian
(1.26) and German (0.74). Such a configuration ought to be approached in its dynamism, as individual
experiences, acquisitions have been supposed to be permanently restructured during ontogenetic
evolution. Certainly such a picture of languages represents a type of relation to the actual language
environment’s specificities of the respondents. Thus comparing such a configuration with approaches
to individuals’ languages from heterogeneous and prevailingly Romanian language environments be-
comes significant. Such an attitudinal picture requires clarification in the motivational typology sec-
onding language learning in general and, especially learning of Romanian.

Figure nr. 6.
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Answering the question Why do you find necessary learning Romanian? respondents reveal two types
of motivation: a social (necessary for acceptance, recognition, integration) and a psychological one
(need for success, for intellectual formation, access to information). Up to the frequencies of chosen
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motivations, a prevailing conformation to external requirements is revealed, motivations for learning
having mostly an extrinsic character: 79% of the respondents regard learning Romanian as a condition
of social integration; 70% within the total responses show an interest for school success, meanwhile a
different option also occurs in a significant weight: exterior motivation imposed by language status.
Elements denoting the intrinsic orientation of acquisition — such as learning mobilized for the purpose
of interrelation (56%) or for getting new information in Other’s language (23 %) — appear with a reduced
weight. Responses also show a prevailing instrumental mobile in learning non-native tongues, an instru-
mental basis of motivation (according to Dérnyei-Csiszér 2005) as a response to an imposed reality. In
such cases we speak about an extrinsic mobilization guided by a desire to face imposed requirements.
Special literature of the field (Kurtdn 2001; Costea 2004) more and more frequently demands a bipolar
feature for educational and instructive projection focused on pupils. Such a planning requires a balance
in pupils’ expectations (together with expectations of teachers, parents and other agents directly or
indirectly implied in education). A diagnosis led by requirements and expectations permits a more valid
prognosis of language acquisition, a clearer dimensioning of communicative situations a person has to
be ready for, and, indirectly offers perceptions on effective channels of communication for the respon-
dents. Analysis on expectations towards using Romanian and English was offered by responses to the
question: When and for what purpose do you think you'll use Romanian (and English)? Data on Romanian
as non-native tongue are presented compared to usages of English.

Figure nr. 7.
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As Figure 7 shows, there are two determining factors for using Romanian: the social-interpersonal
and the professional one. In the respondents’ future plans Romanian is meant to be an everyday and ad-
ministrative problem-solving instrument and also a tool for grounding inter-personal relations; whereas
Romanian is a condition for efficient professional self-realization. A command of English permits indi-
vidual mobility and - like Romanian - offers a condition for socio-professional achievements. Using Ro-
manian also reveals a motivation for competences (according to White 1963 in: Johnson-Johnson 1985)
namely a mobilization guided by a desire and need to approach the environment efficiently. According
to Gardner (1985), there is an integrative motivation base, as mobiles for learning are guided by an im-
manent need for consensus, for grounding relations.

In line with Dewey — who claims school to represent everyday life, and existing social values to be a
simplified, “an embryonic stage” of society, in order not to become “a prison for the mind” - we consider
that taking into account the main subcomponents of institutional bilingualism is a condition sine qua
non of democratic educational management.
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Conclusions

B Without pretending to write an exhaustive study, the present paper discloses some contexts deter-
mining bi(multi)lingual existence. Reshaping such a reality based on empirical data may contribute to
the grounding of univocal terminology, meaning to denote psycho-social approaches and ones for de-
signing Romanian language-learning as a non-native tongue. The study starts with the assumption of
asymmetries of institutional bilingualism and follows the configuration of structural factors in case of
pupils from mostly monolingual areas, who study in Hungarian minority schools. Conclusion reveals the
contrast between self-evaluation of pupils concerning their command of Romanian and their school
grades on it. Superiority of the fathers regarding foreign language command, and especially that of
Romanian is also highlighted, as well as the impact of mothers in guiding language learning. Forms of
language use is various for our subjects, who read journals, newspapers and short stories in Romanian,
but they search the net for English and Hungarian contents. Besides English and their native tongue, Ro-
manian is also defined as basis for social and professional self-realization for the students’ future plans.
Certainly, such an approach structures motivations for language learning. The conclusions of this study
can help planning educational models guided by inter-, and multicultural logic.
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Preambul

B Eterogenitatea culturilor conservate si exprimate prin,lumile implicite” ale limbilor reprezinta o carac-
teristica a zilelor noastre, realitate care impune societatii secolului XXI, asimilarea abilitatii de a coexista
creativ cu alteritatea. Cu toate cd societdtile devin multiculturale, sistemele educationale rdman adese-
ori adaptate la situatii monoculturale.

Studiul de fatd isi propune sa ofere o radiografie asupra principalelor subcomponente ale formarii
bilingvismului in cazul elevilor din sistemul de invdtamant romanesc, care studiaza in institutii cu pre-
dare in limbile minoritatilor nationale (5,28% din totalul instructiei scolare preuniversitare), cu referire
speciala la cei din scolile cu predare in limba maghiara (88, 9% din totalul unitatilor si sectiilor in limbile
minoritatilor sunt dedicate celor cu limba de predare maghiara; sursa: www.edu.ro, pentru anul scolar
2004-2005). Datorita caracterului sintetizator, prima parte a lucrarii contine,,mozaicul” constatarilor unor
demersuri investigative din domeniu, care constituie drept pre-text, premisa teoretica pentru descrie-
rea cantitativ-calitativd a subcomponentelor bilingvismului asimetric, institutional, urmarind astfel sa
ofere un cadru de reflectie pentru specialisti preocupati de problematica bilingvismului institutional.

Reflectarea discursurilor de reglare in praxisul vietii scolare

B in debutul prezentarii voi schita cateva aspecte conceptual-atitudinale, de natura evaluativa ale pro-
fesorilor de limba romana care predau aceasta disciplind in structuri de invatdmant cu predare in limba
materna a elevilor. Le consider semnificative, caci ele reflecta prelucrarea personalizata a discursurilor
de reglare, mai precis a conceptelor, principiilor, regulilor etc. din perspectiva practicii scolare. Aceste
conexiuni interpretative ale realitatii socio-pedagogice ne ofera modele pedagogice mentale, tipuri de
relationari care in mod constient sau inconstient isi pun amprenta asupra modului de orientare si mo-
nitorizare a invatarii in practica zilnica. Datele propuse prezentdrii constituie inventarul schematic al
observatiilor repetitiv formulate de profesori de limba si literatura romana, in cadrul discutiilor Panel
(efectuate in 2007, 2008) prin analiza SWOT" a procesului instructiv-educativ din acest domeniu.
Respondentii semnaleazd printre punctele ,tari” ale procesului, avantajele studiului disciplinei din
punctul de vedere al integrdrii sociale (cunoasterea limbii romane faciliteaza integrarea in societate, ceea
ce deschide cdi pentru autorealizare), beneficiile formarii competentei de comunicare intr-o alta limba
(cunoasterea altei culturi, posibilitate de acumulare de noi informatii), precum si aspectele formative ale
procesului achizitional (dezvoltarea gandirii logice, stimularea lecturii, imbogatirea vocabularului®). in

*  Analiza Swot s-a realizat prin contributia profesorilor de limba romand, participanti la Academia “Bolyai” in 2007,
2008.
8 Observatii ale respondentilor.
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perceptia lor, oportunitatile sistemului care ar presupune o restrucurare creativa ar fi de ordin macro-ma-
nagerial (reducerea programei, predarea limbii romane ca limba moderna, nu ca maternd® ), respectiv
al monitorizarii actelor de invatare (crearea posibilitatilor de comunicare in timpul orelor si in activitati
extrascolare, prin filme, teatre, tabere, etc; folosirea metodelor interactive, invatarea prin jocuri didacti-
ce, folosirea materialelor didactice interesante'®). Dimensiunea defectuoasa a procesului este mult mai
nuantat prezentatd. Se desemneaza printre punctele ,slabe” aspecte ale proiectdrii procesului de invatare
(neconcordanta dintre cerintele programei si limbajul cotidian, programa incdrcatd, prea mult teoretizata,
rupta de realitate, dificultatea de a utiliza constant metode active'), si sunt semnalate insuccesele ,output”-
ului procesului care vizeaza, pe de o parte, performantele subiectilor educationali (elevii ajung sa comunice
la nivelul enunturilor simple, elevii nu invatd sa comunice in limba de romana cotidiana'), iar, pe de alta
parte, dimensiunea atitudinal-motivationald a invatarii (lipsa motivatiei, atitudinea negativa a elevilor, cauze
sociale'). Amenintdrile viitorului apropiat, in conceptia respondentilor, il constituie in primul rand scaderea
interesului fatd de invdtare (scaderea intresului fatd de invdtare, lectura'™), inmultirea surselor informationale
(internetul, canalele tv), deformarea limbii, datorita limbajului neingrijit, criza valorica (ex: modelele lingvisti-
ce, manelele, pierderea traditiilor, obiceiurilor specifice diverselor etnii), si achizitia ei in aceastd forma.

Acest tablou ne releva multidimensionalitatea transpunerii oarecum personalizate a nivelului macro
la cel al monitorizarii procesului achizitional la nivel micro, dar si varietatea rolurilor pe care profesorul de
limba trebuie sa indeplineasca, mai ales in contextul special al bilingvismului predominant institutional.

Conform orientarii macrostructurale, in sistemul de invdtamant din Romania elevii apartinand minoritati-
lor nationale pot studia in structuri de invatamant cu predare in limba materna sau pot studia in limba romana
prin invétarea paraleld a limbii materne, accesul la invatatura fiind asigurat prin Lege (Legea Invatdmantuluiin
vigoare, art. 5 si art. 8.), care prefigureaza, in acelasi timp, obligativitatea invatarii limbii oficiale a statului.

Stabilirea unui consens creativ dintre cadrul si oferta de invatare, respectiv ceritele societatii, si ne-
voile, caracteristicile individului reprezinta una din problemele cheie ale bilingvismului institutional, a
caror incercare de solutionare implicd atat un consens transdisciplinar, cat si unul comunicational, caci
in contextul proiectarii politicilor educationale atribuirea de sens trebuie sa capete semnificatii apropi-
ate sau similare atat in discursurile majoritatii, cat si in cele ale minoritatii.

De la practica vietii scolare la cercetarea ei

B Una dintre elementele de distorsiune (variabilele necontrolate) in cadrul cercetarilor de psiho-pe-
dagogia limbii, la care de altfel fiecare proiectant de demersuri investigative trebuie sa se raporteze, o
constituie terminologia adeseori neunivoca a domeniului (Hinkel 2005).

Atata timp cat nu exista o conceptualizare clar fundamentata si acceptatd, in absenta denotatiei, pro-
blema ca atare nu poate fi formulata. Realitatea la care ne propunem sa reflectam in continuare, adica in-
susirea limbii romane in scolile cu limba de predare in limbile minoritatilor nationale, a fost denotata chiar
in ultimele decenii prin mai multe tatonari terminologice, adeseori controversate. Aceasta nesiguranta se
reflectd de exemplu in incercarea denumirii domeniului, unde se vorbeste de predarea limbii romane ca
limba straina, ca a doua limba, sau ca limba de mediu, ca limba de adoptie, ca limba a comunicarii soci-
ale, ca limbd ne-materna, etc, iar mai nou chiar de ,limba personala de adoptie” (dupa Raportul Maalouf
2008). Aceste sintagme coexista in scrierile actuale ale literaturii de specialitate (din acest domeniu), uti-
lizarea fiecdreia avand alte motivatii si argumente stiintifice. Preferam, in contextul demersurilor noastre
investigative, acceptiunea de limba romdnd ca ne-maternd, in primul rand, din ratiuni de economie lexicala
pentru a putea desemna realitatea lingvistica si educationala specifica celor 11,25% din totalul institutiilor
scolare preuniversitare, unde functioneaza unitati, sectii, institutii cu predare in limbile minoritatilor natio-

9 Observatii ale respondentilor.
10 Observatii ale respondentilor.
11 Observatii ale respondentilor.
12 Observatii ale respondentilor.
13 Observatii ale respondentilor.
14 Observatii ale respondentilor.
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nale (Murvai 2000). Consideram ca aceasta sintagma accentueaza implicit ideea cad mecanismele insusirii
limbii in aceste institutii se realizeaza diferit fata de studiul acesteia ca si limba materna. Desi aceasta sin-
tagma din punct de vedere structural include o negatie, optam pentru aceastd structura nu din fermitatea
convingerii denotarii ,perfecte’, ci pentru ,avantajul” semantic al termenului al carui referent nu induce o
ierarhizare (a limbilor), ci mai degraba accentueaza alteritatea.

In cazul special al subiectilor educationali de care vorbim, competenta de comunicare se preteaza la
denotari specializate de tipul ,competenta bilingva” (Goncz 2004) sau ,competenta multilingva” (Cook
1995). Datorita complexitatii fenomenelor chiar si conceptele de baza ca limbd maternd, bilingvism sunt
(si trebuie) definite mult mai nuantat, dupa criterii variate. Vom prezenta cateva criterii de abordare a
termenilor, avand ca punct de plecare descrierea lui Skutnabb-Kangas (1997): (a) perioada insusirii (pri-
ma limbad insusita este cea maternd; bilingvismul reprezinta achizitia paralela, din familie a doua limbi,
din momentul nasterii); (b) competenta de comunicare (limba maternad, e limba cea mai bine stapanita,
iar bilingvismul consta in cunoasterea si utilizarea a doua limbi); (c) uzul limbii (limba materna e limba
cea mai des folosita, iar bilingvismul reprezinta utilizarea alternativa a doua limbi); (d) atitudine, mod
de raportare (limba materna e limba cu care o persoana se identificd si prin care e identificatd; persoana
bilingva e cea care se considera sau este considerata cunoscatoare a doua limbi).

Elementul structurant al acceptiunii pe care il folosim in cazul conceptului de bilingvism reprezinta
caracterul holistic al abordarii personalitatii bilingve, biculturale. Aceasta abordare difera de acceptiunea
datd acestui concept de Bloomfield (1933) conform cédreia se vorbeste de bilingvism cand individul stapa-
neste doua registre lingvistice la nivelul apropiat de cel al limbii materne. Reinterpretarea ,totalizatoare”
a acestui concept se leaga de numele lui Grosjean (vezi Grosjean 1982, 1998, sustinutd, printre altele, de
cercetdrile lui Navracsics 2000, 2007), care porneste de la perceperea Eului ca personalitate autonoma
integrald in cazul careia dimensiunea calitativa si cantitativa a achizitiei limbii este dependenta de functiile
acesteia dintr-o conduita verbala eficienta, insertiva. Conform acestei perspective persoana bilingva nu
reprezinta o insumare a doud ,stari” monolingve, ci reprezinta ,o existenta bilingva” (Grosjean 1998) un
emitator-receptor capabil de a activa si de a se manifesta prin doua (sau mai multe) registre lingvistice di-
ferite, in functie de contexte existentiale si de comunicare. Astfel, persoana bilingva (multilingva) nu poate
fi cercetata sau examinata cu aceleasi instrumente de masurare ca cea monolingva si nici prin comparare
cu performantele persoanelor monolingve. Producerea actelor de vorbire in cazul persoanei bilingve se
realizeaza diferit fata de vorbitorii unei singure limbi (Navracsics 2007). Cercetarile din acest domeniu arata
ca in lexiconul mental” (Navracsics 2007) al persoanei bilingve coexista elementele celor doua limbi, care
nu dispar nici in momentul alegerii si activarii unui cod lingvistic intr-o situatie de comunicare data. Se
arata, de asemenea, ca persoanele bilingve activeaza alte, mosteniri afective”in cazul deciziilor pentru pro-
ducerea actelor lingvistice, in coduri diferite (Pavlenko 2005). In acest cadru interpretativ, fenomenul de bi-
lingvism trebuie inteles ca unul asemandtor cu biculturalismul, care nu rezida in,sinteza” a doua persoane
cu doua culturi diferite, ci este vorba de o existenta care cunoaste si astfel integreaza prin filtrul personal
specificul a doua culturi, instituindu-se astfel o cultura,,personalizata”

Un alt concept cheie al demersurilor euristice il reprezinta acela de invatare a limbii. In abor-
darile noastre pornim de la premisa cd in invatarea unei limbi achizitia de informatii lexicale, de norme
si reguli, reprezinta doar una dintre componentele continutului. Dincolo de dimensiunea cunostintelor
declarative (a sti), consideram indispensabile cunostintele procedurale (a sti cum) si cele contextuale
sau pragmatice (a sti unde, cand, de ce). Cu alte cuvinte, insusirea limbii reprezinta invdtare si inter-cu-
noastere, termen folosit de Wittgenstein (1995) pentru a accentua ideea ca insusirea limbii nu reprezinta
doar o problema lingvistica, ci si una de cunoastere prin integrativitate, prin intelegerea formelor exis-
tentiale, culturale definitorii pentru Celalalt. in aceasta ordine de idei, asimilarea limbii implica, dincolo
de nivelul cunostintelor, priceperilor, deprinderilor si a competentei de comunicare si un nivel al culturii
comunicationale (Tédor 2005b: 25), care rezida in receptivitate fata de articularea realitatii prin tiparele
lingvistice ale Celuilalt. Cu alte cuvinte, dimensiunea culturald vizeaza un tip de invatare dupa logica
diversitatii, a multiculturalitatii, in care alteritatea reprezinta un element firesc al existentei si se traduce
in stradania intelectuald de descoperire a monolingvismului Celuilalt /Le monolinguisme de l'autre/,
(metafora sugestiva folosita de Derrida 1996) paralel cu autodefinirea propriei identitati.

Privita din aceasta perspectiva, cunoasterea unei limbi inseamna utilizarea acesteia ca si cum ar fi cea
materna. Prin acel ,ca si cum” nu ne referim la ideea performantelor identice cu cele ale indivizilor mono-
lingvi (ceea ce ar fiin contradictie cu abordarea holistica si principiul complementaritatii, formulate de Gros-
jean), cat, mai ales la modul de raportare la o limba diferita de cea maternd, la un tip de relationare (abilitate
interactionala) in care vorbitorul se poate autoexprima (si implicit regdsi) in pofida alteritatii acesteia.
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Bilingvismul institutional si formele sale

B Prin conceptul de bilingvism institutional intelegem aceea forma de insusire organizata a limbii a
doua (in cazul de fatd limba statului) care se realizeaza predominant in mod sistematic, intentionat,
ponderea invatarii spontane din mediul lingvistic fiind mai redusa.

Analiza ,produsului lingvistic”al elevilor care studiaza limba romana ca ne-materna releva constituirea or-
ganizata a caracterului asimetric (sau incongruent) al bilingvismului. Conceptul de asimetrie desemneaza un
tip de raportare cantitativ-calitativa la limba de baza, adica limba materng, in contextul careia se contureaza
dimensiunile, registrele productive ale limbii in curs de insusire, fata de limba materna stapanita calitativ.

in cazul elevilor cu limba materna maghiara, principalele forme de manifestare ale caracterului asime-
tric capdta expresie la urmatoarele niveluri ale conduitei verbale: (a) la nivelul lexical (asimetrie lexicala);
(b) la nivelul discursurilor (asimetrie la nivelul actelor lingvistice). In timp ce asimetria lexicala desem-
neaza lipsa unui vocabular activ in limba ne-maternd, care ar asigura eficienta conversatiilor cotidiene,
asimetria de tip discursiv se refera la tendinta de exprimare simplificatd, schematicd a intentiei comuni-
cationale (descrise amanuntit in Tédor 2005a). Acest ultim aspect are mai multe forme de concretizare in
conduita verbala a individului, ca de exemplu: structurarea mesajului in functie de vocabularul stapanit
de individ; refularea intentiei de comunicare pentru a nu gresi, angoasa comunicationala etc.

Existenta bilingva a subiectilor studiati dobandeste note specifice tocmai prin coactiunea celor doua
tipuri de fenomene complementare si anume, transferul si interferenta lingvistica si culturala. Ambe-
le aspecte capata manifestare la diversele niveluri ale sistemului lingvistic (prezentate in Tédor 2005a),
avand implicatii si asupra dimensiunii afectiv-atitudinale ale vorbitorilor. Cercetarile noastre centrate pe
specificul psiho-lingvistic al conversatiilor din cadrul orelor de limba si literatura romana (Tédor 2005b),
contureaza ipoteza unei asimetrii atitudinale fata de L1 (limba materna) in raport cu L2 (limba ne-mater-
na), concretizata in specificarea functiilor comunicationale atribuite celor doud limbi. in contextul dialo-
gurilor scolare limba ne-materna reprezinta instrumentul predarii si al invatarii, este limba explicatiilor
si a raspunsurilor, dar nu constituie neaparat o limba a intelegerii. Limba in curs de insusire devine pre-
dominant limba dialogurilor, a situatiilor comunicationale formale, in timp ce limba materna este limba
conversatiilor informale si cea de sprijinire a intelegerii. In special, in contextele de ,intersectare’, dar nu
numai, apare fenomenul schimbarii de cod lingvistic, fenomen caracteristic manifestarii bilingve a Eului.

Esentializand constatarile studiilor noastre, considerdm ca insuccesele acestui domeniu educational
se explica tocmai prin faptul ca tipul asimetric de bilingvism institutional constituit nu ,acopera” acele
dimensiuni productive ale autoformularii in/prin limba ne-materna de care individul ar avea nevoie
pentru o integrare socio-profesionala creativa.

Prezentarea generala a cercetarii

B Demersul investigativ constatativ a urmarit studiul aprofundat al modului de relationare a elevilor din
scolile cu limba de predare maghiara fata de studiul limbilor. Avand in vedere specificul performantelor si
a competentelor lingvistice la limba romana ale elevilor din medii lingvistice predominant maghiare, cer-
cetarea de fatd si-a propus sa cartografieze caracteristicile principalelor categorii de factori care contri-
buie la configuratia asimetrica a bilingvismului. Studiul constatativ s-a efectuat pe parcursul anului scolar
2007-2008, pe un esantion reprezentativ pentru populatia scolara din medii predominant monolingve, cu
metoda anchetei prin chestionar (ancheta indirecta prin autocompletarea chestionarelor). Chestionarele au
fost elaborate si administrate in limba materna a elevilor. Esantionul s-a constituit din liceeni, de clasele IX-X,
51% de sex barbatesc si 49% de sex feminin, care studiaza in scoli cu limba de predare maghiara si care provin
din familii maghiare (cu exceptia a patru persoane din totalul respondentilor care provin din familii mixte).
Trebuie remarcat faptul cd investigatiile socio-lingvistice centrate pe specificul cunoasterii limbilor
in cazul populatiei maghiare din Romania (efectuate pe un esantion reprezentativ) ne ofera date rele-
vante despre harta tipologica a bilingvismului/ multilingvismului (Horvath 2003, 2005) specific maghia-
rilor din Romania. Studiul constatativ de fata dobandeste caracter specific fata de cele remarcate din
cel putin doud considerente: (a) urmareste studiul aprofundat al unui tip de bilingvism; dupd concep-
tualizarea lui Horvath este vorba de bilingvismul activ si pasiv, cu dominanta limbii maghiare (Horvath
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2005: 174); iar (b) aprofundarea investigativa propusa prezentarii este orientata de principii si finalitati
de ordin psiho-lingvistic si de management al invatarii.

invatarea limbilor si instructia scolara

B Prezentam in continuare cateva date si concluzii referitoare la specificul factorilor care isi pun am-
prenta asupra conturarii configuratiei asimetrice a bilingvismului institutional.

Demersul investigativ descris mai sus s-a raportat la spectrul larg al manifestarilor atitudinale fata de
fnvatarea limbilor, drept pentru care cercetarea ne permite interpretarea si prezentarea comparativa a
datelor referitoare la limba romana, cu cele care vizeaza alte limbi, cu alt statut.

Fondul comparativ ales de noi, acolo unde spectrul comparatiei are relevanta, este limba engleza,
ceea ce decurge din statutul oferit de respondenti acestei limbi, fiind considerat cel mai important mij-
loc al insertiei socio-profesionale (aspecte la care vom reveni in penultimul capitol al lucrarii). Constata-
rile propuse prezentarii in cadrul acestei lucrari vor avea in vizor urmdtoarele subcomponente: (a) scoala
siinsusirea limbilor; (b) familia si experientele glotologice ale elevului; (c) mediul lingvisitic departat; (d)
motivatia invatarii si rolul limbilor in contextul imaginii de viitor al respondentilor.

w

Instructia formala si invatarea limbilor

?

B Luand in calcul subiectivismul interogarii autoevaluative a cunoasterii limbii roméne de catre respon-
denti, cercetarea de fatd si-a propus sa urmareasca care este gradul de cunoastere a acestei limbi. Ma-
joritatea respondentilor se autodefinesc ca fiind cunoscatori ai limbii romane la un nivel mediu (51%),
ponderea acelora care se autoaprecieaza ca fiind la un nivel elementar este in acelasi timp semnificativa
(32%). Doar 4% se considera ca nefiind cunoscatori ai limbii, in timp ce 2% se considera vorbitor la nive-
lul limbii materne. Aceste raspunsuri (dupa interpretarea lui White in: Johnson-Johnson 1985) ne releva
mai de graba gradul de multumire al respondentilor, formulat pe baza experintelor de comunicare de
pana atunci. Ele constituie expresii ale modului de a se regdsi in contexul alteritatii lingvistice.

Diagrama nr.1.

Autoevoluarea: cunoasterea limbii romane

4.3% 1.8%

11.2%

O nivelul limbii materne
32.4% @ nivel avansat
| nivel mediu

O nivel elementar

O nu cunosc

50.4%

Avand in vedere faptul ca la acest nivel al scolarizarii invdtarea limbii si literaturii romane se realizeaza uni-
tar (curriculum comun, manuale alternative) indiferent de statutul limbii, diminuarea discrepantei dintre pre-
tentii, asteptari si cunostintele elevilor presupune un remediu pedagogic (si nu numai) mult mai timpuriu.

Itemul referitor la etiologia nivelului de cunoastere a limbii ne releva urmatoarele explicatii, prezen-
tate in diagrama de mai jos. llustram comparativ datele referitoare la cele doua limbi (limba romana,
limba engleza) pentru a oferi un reper interpretativ rezultatelor prezentate.
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Diagrama nr. 2. Etiologia dificultatilor de invatare a limbii
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Se poate remarca o tendinta semnificativa de neglijare, adica de motivare scazuta pentru invatare in cazul
ambelor limbi, respectiv absenta contextelor de exersare a limbii, drept posibilitati de invatare a lor. In timp ce in
cazul limbii engleze orele (instructia formald) ar reprezenta un factor ameliorator, in cazul limbii romane se for-
muleaza cert necesitatea unei ponderi mai semnificative a invatarii spontane (in defavoarea celei organizate).

Raspunsurile autoapreciative ale respondentilor (prezentate in Diagrama nr. 1.) au fost raportate la
notele scolare obtinute la disciplinele respective din semestrul anterior. Rezultatele ni s-au parut surprin-
zatoare. Se poate constata o corelatie moderata (0,36) dintre notele scolare la disciplina limba si literatura
romana si autoaprecierea respondentilor in legatura cu nivelul cunoasterii limbii. In cazul notelor scolare la
limba engleza se observa o corelatie micad (0,20), nesemnificativa dintre note si aprecierile personale asu-
pra cunoasterii limbii. Exista insa o dependenta moderata dintre autoaprecierile de cunoastere a limbilor
romana, respectiv engleza si se poate remarca o corelatie semnificativa dintre notele celor doua discipline.
Fara pretentia unei analize docimologice (caci nu aceasta a reprezentat finalitatea studiului) pare fireasca
problematizarea domeniului referential al notelor. Ce exprima ele? La acest prim nivel de ,lecturd” a feno-
menului se poate constata ca in cazul respondentilor notele scolare la disciplinele respective nu intotdeau-
na exprima calitatea competentei de comunicare, fenomenul implicand in mod cert alte investigatii.

Mediul apropiat si experientele glotologice ale elevului

B Modelul care ni se contureaza pe baza datelor obtinute vizeaza specificul mediului lingvistic al familiei
din care provine respondentul, mediu care are un impact semnificativ asupra socializarii lingvistice a indi-
vidului. Asa cum sintetizeaza tabelul de mai jos, limba straina considerata a fi cunoscuta de catre parinti vi-
zeaza un spectru restrans, mai frecvente fiind optiunile pentru limba engleza decat pentru cea germana.

Tabel nr. 1. Cunoasterea limbilor straine in mediul apropiat

Nivelul Limba Limba Limba Limba Limba Limba
cunoasterii engleza engleza engleza germana germana germana
limbilor (mama) (tata) (copil) (mama) (tata) (copil)
nu cunosc 50,9% 38,0% 11,1% 58,4% 53,8% 26,5%
nivel elementar  32,3% 41,9% 54,1% 31,5% 30,1% 48,7%
nivel mediu 11,8% 14,3% 30,5% 7,5% 12,2% 22,2%
nivel avansat 5,0% 4,7% 4,3% 2,5% 3,2% 1,8%
nivelul limbii 0,0% 1,1% 0,0% 0,0% 0,7% 0,7%
materne
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in privinta interesului manifestat pentru asimilarea limbilor strdine tatii prezinta o flexibilitate mai
accentuata decat mamele si se poate constata o schimbare calitativa generala in privinta copiilor care
cunosc mai bine (evident, marja subiectivismului isi spune cuvantul) limbi strdine decat parintii lor. Si-
milar cu limbile straine, si in cazul limbii romane se poate observa o stapanire mai sigura a acesteia de
catre tati, dar se creioneazd o tendintd contrara remarcata in cazul limbii strdine, si anume, faptul ca
(intr-un mod preponderent) nivelul cunostintelor de limba romana ale parintilor este superior fata de
autoaprecierile formulate de respondenti (copii) in cazul stapanirii acestei limbi.

Diagrama nr. 3.

Cunoasterea limbii romane in mediul lingvistic apropiat
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Analizand dimensiunea corelarii dintre categoriile mai sus prezentate, se poate conchide ca in
pofida cunostintelor de limba putin mai reduse a mamelor fata de tati, mamele au o influenta mai
semnificativa, o contributie mai pronuntata in invatarea limbilor, in general, si in invatarea limbii
romane, in special. Valorile coeficientilor de corelatie ne indica, de asemenea, ca gradul de cunoas-
tere a limbilor de catre membrii familiei, reprezintd un impact semnificativ si in motivarea copilului
pentru invatarea limbilor. Trebuie remarcat, de asemenea, complexitatea formarii competentei de
comunicare, existand o corelatie semnificativa dintre cunoasterea limbii romane si a limbilor stra-
ine, ceea ce se poate datora coactiunii unui cumul de factori, ca: strategii de invatare individuala,
simtul limbii etc.

Consideram, ca datele empirice mai sus prezentate ar trebui sa reprezinte puncte de plecare in pro-
iectarea demersurilor de orientare a invatarii limbilor.

Mediul departat si experientele glotologice ale individului

B Analizele de diagnoza efectuate asupra nereusitelor din domeniul invatarii limbii romane, scot la ivea-
13, printre altele, ponderea redusd a contextelor de exersare a limbii, posibilitatile limitate ale invatarii
spontane. Itemul de fatd urmarea sa releve care sunt contextele de comunicare ale existentei cotidiene,
n care o persoana dintr-un mediu predominant monolingyv isi activeaza competenta de comunicare in
limba romana. llustram, in diagrama de mai jos principalele situatii existentiale de comunicare, in func-
tie de frecventa desemnarii lor.

Contextele cotidiene de activare a registrelor lingvistice in limba romana sunt extrem de variate,
ponderea cea mai mare prezentand insa caldtoriile si evenimentele legate de ele, precum cele legate de
cumparaturi. Intr-un procentaj semnificativ apar discutiile cotidiene cu prietenii, respectiv conversatiile
uzuale ale ,topos”-urilor specifice varstei (discoteci, sport etc.). Inventarul acestor contexte de activare
a limbii implica cel putin doud directii actionale, si anume: proiectarea asimilarii limbii in asa fel incat
aceasta sa asigure succesul conduitei verbale, iar, pe de alta parte, valorificarea acestor situatii in exersa-
rea organizata, scolard a achizitiei (numite de Rivers 1983, situatii,realistice” de invatare).
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Diagrama nr. 4.
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Luarea in considerare a situatiilor de uz al limbii romane, impune cunoasterea specificului obiceiu-
rilor de lectura ale respondentilor. Pentru sugestivitatea datelor, prezentam comparativ preferintele de
lecturd in limba romana si in engleza.

Tabel nr. 2.

De obicei, citesc... in limba romana in limba engleza
romane 19% 2%

proza scurta 28% 8%

Ziare 27% 3%

reviste de tineret 27% 5%

gazete de sport 10% 2%

pagini web 15% 31%

Ca influenta probabila a cerintelor instructiei scolare, respondentii remarca intr-un procentaj
semnificativ obiceiul lor de a citi opere literare, in special scurte, in limba romana, acesta intre-
gindu-se prin lectura (in cazul a 27% din totalul respondentilor) ziarelor, a gazetelor. Acest tip de
lectura ramane in umbra in cazul limbii engleze, care reprezinta mai ales limba parcurgerii paginilor
deinternet.

O parte reprezentativa a contactelor zilnice o constituie formele e-comunicarii si a mesajelor
scurte. Urmatorul item s-a centrat pe studiul limbilor folosite in situatiile de comunicare de acest
tip. Se poate constata activarea contextuala a diferitelor registre lingvistice. In cazul limbii folosite
pentru mesaje telefonice scurte (sms) predomina folosirea limbii materne (55%) si a limbii romane
(32%), iar deciziile lingvistice pentru exprimare in limba engleza apar intr-un procentaj de 5%. in
cazul chat-urilor predomina (59%) folosirea limbii materne, 13% din totalul alegerilor remarca pre-
ferinta pentru limba romang, la fel cum 13% opteaza pentru limba engleza si 14% foloseste ambele
limbi. Navigdrile pe internet se caracterizeaza prin tendinta cautarii in materna (40%) sau in engleza
(35%), mai rar in romana (14%). Acest tip de activare a diverselor registre lingvistice prin raportare
la functiile limbii, ilustreaza o formd de manifestare a principiului complementaritatii sustinut de
Grosjean (1998b), caci specificul situatiei de comunicare, functiile actelor lingvistice impun apelul
l[a un anumit registru lingvistic.
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Imaginea de viitor si motivatia invatarii limbii roméane

B Limbile si posibilitatile de utilizare a repertoriului lingvistic reprezinta modalitati privilegiate de struc-
turare a identitatii, avand reminiscente formative asupra dimensiunii cognitive, psihologice, sociale si
politice ale existentei. De aceea, tratarea lor responsabild reprezinta un element-cheie al managemen-
tului educatiei institutionale.

Esenta predarii-invatarii centrata pe elev rezida in implicarea elevului in propriul proces de autoin-
structie si autoeducare, adica creare de contexte in care elevul devine subiect al propriei formari. Dialo-
gul cu Sinele se constituie numai in conditiile in care individul se poate implica in acest schimb de idei,
ganduri, informatii, sentimente etc. ca intr-unul care se adreseaza lui. invatarea in acest context nu se
rezuma la parcurgerea unui obiect de studiu, ci devine un cadru al exersarii contextualizate a dialogului
autoconstructiv.

Motivatia invatarii limbii este dependentad de valoarea pragmatica si functiile pe care le indeplineste
limba in prezentul si in proiectele de viitor ale individului. Luand in considerare cateva note dominante
ale socializarii lingvistice familiale, vom urmari in continuare locul limbilor in proiectele existentiale (de
viitor) ale respondentilor.

Diagrama nr. 5.
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Acest item al chestionarului (Cunoasterea cdror limbi, dintre cele enumerate, le consideri importante
pentru succesul tdu existential in viitorul apropiat? Alege trei dintre variantele prezentate!) oferea posibili-
tatea alegerii dintre mai multe limbi: a. engleza, b. germand, c. maghiara, d. romana e. franceza, . lating,
g.italiana h. greaca, i. croatd, j. spaniola. Prezentdm in diagrama de mai sus, structura interna a optiunilor
celor mai frecvente. Daca avem in vedere frecventa alegerilor marcate, pe primul loc, in ordinea impor-
tantei acordate se afla limba engleza (94% din totalul respondentilor), urmat de limba roména (81% din
totalul respondentilor), maghiara (69% din totalul respondentilor) si germana (42% din totalul respon-
dentilor). Tinand cont de valoarea modala a rangurilor stabilite prin cele trei posibilitati de alegere (dintre
care prima limba aleasa a reprezentat si ordinea importantei acordate — aspect precizat si in indicatiile
chestionarului) aceastd ordonare capata alta configuratie. Prima limba considerata de cei mai multi ca
fiind cea mai indispensabila in viitorul apropiat este limba engleza (2,45), fiind urmat de limba maghiara
(1,31) romana (1,26) si germana (0,74). De remarcat este faptul ca aceasta configuratie a optiunilor trebu-
ie abordatd in dinamismul ei, experientele, achizitiile individului pe parcursul evolutiei sale ontogenetice
supunandu-se la permanenta restructurare. in mod cert, acest tablou ordonator al limbilor reprezinta
un tip de raportare la specificul mediului lingvistic actual ai respondentilor, fapt pentru care consideram
semnificativd compararea acestei configuratii cu modul de relationare la aceste limbi al subiectilor din
medii lingvistice eterogene sau din medii lingvistice caracterizate prin dominanta limbii romane.
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Acest tablou atitudinal impune precizarea tipologiei motivationale care sta la baza invatarii limbilor,
in general, si a limbii romane, in special (prezentat si in Tédor 2008).

Diagrama nr. 6.
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La intrebarea De ce considerati necesard invatarea limbii romdne? respondentii releva un fond motiva-
tional de natura sociogena (nevoia de acceptare, recunoastere, integrare) si psihogena (nevoia de suc-
ces, de formare intelectuald, de acces la informatii). in functie de frecventa motivatiilor marcate se poate
releva in cazul respondentilor predominanta preocupadrii de conformare la cerintele exterioare, motiva-
tiile invatarii avand in primul rand un caracter extrinsec. 79% considerd cd invatarea limbii roméane este
conditia integrarii sociale, 70% din totalul raspunsurilor indica preocuparea pentru succesul scolar, in
timp ce, tot intr-o pondere semnificativa apare motivatia exterioara impusa de statutul limbii. invatarea
mobilizata cu scopul interrelationarii (56%), sau pentru a dobandi informatii noi (23%) in limba Celuilalt,
elemente care denoteaza orientarea intrinsecd a achizitiei, apar intr-o pondere mai redusa. Din speci-
ficul raspunsurilor date reiese predominanta mobilului instrumental in invatarea limbii ne-materne, un
fond motivational instrumental (dupa terminologia lui Dérnyei-Csiszér 2005), aparut ca raspuns la o
realitate impusa. Este vorba in acest caz de o mobilizare cu caracter extrinsec, orientata de dorinta de a
face fata cerintelor, asteptarilor impuse.

Tn literatura de specialitate (Kurtan 2001; Costea, 2004) se remarca din ce in ce mai frecvent necesita-
tea ca proiectarea demersului educational si instructiv centrat pe elev sd aiba un caracter bipolar, in care
orizontul de asteptare al elevului (alaturi de cel al profesorului, al parintilor si al celorlalti agenti implicati
direct sau indirect in actiunea educationald) sa ocupe o pondere echilibrata. O diagnoza orientata de
cerinte si asteptari permite o prognoza valida a finalitatilor insusirii limbii, o dimensionare mai clard a
situatiilor de comunicare la care individul trebuie pregatit si, in mod indirect, ofera perceptia respon-
dentilor asupra conduitei eficiente de comunicare.

Analiza nivelulului de asteptare in contextul folosirii limbii romane si engleze ne-a fost permis de
raspunsurile respondentilor formulate la intrebarile: Dupd pdrerea ta in urmdtorii doudzeci de ani, la ce
(si cand) vei folosi limba romand (limba engezd)? Datele referitoare la limba romana, ca ne-materna sunt
ilustrate comparativ cu proiectele de folosire a limbii engleze.

In cazul limbii romane, asa cum reiese din diagrama nr. 7., se contureaza clar cele doua piste ale in-
tegrarii eficiente, in care cunoasterea limbii devine un factor determinator. Este vorba de dimensiunea
sociald, interumana, respectiv cea profesionala. Conform imaginii de viitor a respondentilor, limba ro-
mana va reprezenta instrumentul de rezolvare a problemelor cotidiene, a celor administrative, dar si al
stabilirii relatiilor interpersonale. Totodata, este conditia desavarsirii profesionale eficiente si a orientarii
profesionale de calitate. In cazul limbii engleze, cunoasterea limbii reprezinta o premisa a mobilitatii in-
dividului si (asemanator cu limba romana) este perceputa ca si conditie a desavarsirii socio-profesionale.

26



TODOR ERIKA MARIA - ANALYTICAL ASPECTS OF INSTITUTIONAL BILINGUALISM.
REPERELE ANALITICE ALE BILINGVISMULUI INSTITUTIONAL

In cazul limbii romane, se poate vorbi de o motivatie de competentd (dupa terminologia lui White 1963
in: Johnson-Johnson 1985) adica de o mobilizare orientata de dorinta si nevoia relationarii eficiente cu
mediul. Dupa terminologia lui Gardner R. C (1985) este vorba de o baza motivationald integrativd caci
mobilurile invatarii sunt directionate de nevoia imanenta de consens, de stabilire a relatiilor.

Diagramanr. 7.

Imaginea de viitor si uzul limbii
‘ B Limbaromana M Limba engleza
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Pornind de la ideea lui Dewey conform careia scoala, pentru a nu fi o ,inchisoare a mintii’, trebuie
sa reprezinte viata actuald, sa simplifice viata sociala existenta la o forma embrionard’, consideram ca
luarea in calcul a principalelor subcomponente care constituie reperele structurante ale bilingvismului

institutional reprezinta o conditie sine qua non a proiectdrii democratice.

Concluzii

B Fard pretentia unei prezentdri exhaustive, studiul de fata ofera radiografia catorva contexte deter-
minatoare ale existentei bi(multi)lingve. Reformularea acestei realitati pe baza datelor empirice, poate
contribui benefic la familiarizarea si fundamentarea unei terminologii univoce care sa denoteze repere-
le psiho-sociale si chiar de management al invatarii limbii romane ca ne-materna. Studiul porneste de la
premisa asimetriei specifice bilingvismului institutional, urmdrind configuratia factorilor structuranti in
contextul elevilor din medii predominant monolingve, care invata in scoli cu limba de predare maghia-
rd. Concluziile cercetarii scot la iveala contrastul dintre autoaprecierile elevilor in privinta capacitatii de
comunicare in limba romana si modul cum se noteaza cunostintele lor la aceasta disciplina. Se releva
superioritatea tatilor in privinta stapanirii limbii romane, in special, dar si a limbilor strdine, precum si
rolul hotdrator al mamelor in orientarea invatarii limbilor. Contextele de folosire a limbii in cazul subiec-
tilor studiati sunt extrem de variate, dar se poate observa cd respondentii citesc in limba romana ziare,
gazete, texte literare scurte, insa cauta informatii in special in engleza si limba materna. In proiectele
de viitor, alaturi de limba engleza si limba maternd, limba romana este definita ca o conditie de baza a
desavarsirii sociale si profesionale. Evident, acest fond de raportare structureaza configuratia motivati-
onala a invatarii.

Constatarile demersului investigativ prezentat pot constitui tipare structurante ale proiectarii mode-
lelor educationale directionate de logica inter- si multiculturalitatii.
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DESPRE INSTITUTUL PENTRU STUDIEREA PROBLEMELOR MINORITATILOR
NATIONALE

ABOUT THE ROMANIAN INSTITUTE FOR RESEARCH ON NATIONAL MINORITIES

A NEMZETI KISEBBSEGKUTATO INTEZETROL

INSTITUTUL PENTRU STUDIEREA PROBLEMELOR MINORITATILOR NATIONALE (ISPMN) functioneaza
ca institutie publica si ca personalitate juridicd in subordinea Guvernului si in coordonarea
Departamentului pentru Relatii Interetnice. Sediul Institutului este in municipiul Cluj-Napoca.

B Scop si activitati de baza

studierea si cercetarea inter- si pluridisciplinara a pastrarii, dezvoltarii si exprimarii identitatii etnice,
studierea aspectelor sociologice, istorice, culturale, lingvistice, religioase sau de alta naturd ale
minoritatilor nationale si ale altor comunitati etnice din Romania.

B Directii principale de cercetare

Schimbare de abordare in Romania, in domeniul politicilor fata de minoritatile nationale: analiza
politico institutionala a istoriei recente;

Dinamica etno-demografica a minoritatilor din Romania;

Revitalizare etnicd sau asimilare? Identitati in tranzitie, analiza transformarilor identitare la minoritdtile
etnice din Romania;

Analiza rolului jucat de etnicitate in dinamica stratificdrii sociale din Romania;

Patrimoniul cultural institutional a minoritatilor din Romania;

Patternuri ale segregadrii etnice;

Bilingvismul: modalitati de producere, atitudini si politici publice;

Noi imigranti in Romania: modele de incorporare si integrare;

The ROMANIAN INSTITUTE FOR RESEARCH ON NATIONAL MINORITIES (RIRNM) is a legally constituted
public entity under the authority of the Romanian Government. It is based in Cluj-Napoca.

B Aim

The inter- and multidisciplinary study and research of the preservation, development and expression
of ethnic identity, as well as social, historic, cultural, linguistic, religious or other aspects of national
minorities and of other ethnic communities in Romania.

B Major research areas

Changing policies regarding national minorities in Romania: political and institutional analyses of
recent history;

Ethno-demographic dynamics of minorities in Romania;

Identities in transition — ethnic enlivening or assimilation? (analysis of transformations in the identity
of national minorities from Romania);

Analysis of the role of ethnicity in the social stratification dynamics in Romania;

The institutional cultural heritage of minorities in Romania;

Ethnic segregation patterns;

Bilingualism: ways of generating bilingualism, public attitudes and policies;

Recent immigrants to Romania: patterns of social and economic integration.
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A kolozsvari székhely(, jogi személyként m(ikédé NEMZETI KISEBBSEGKUTATO INTEZET (NKI) a Roman
Kormany hataskorébe tartozé kozintézmény.

B Célok

A romaniai nemzeti kisebbségek és mas etnikai kozdsségek etnikai identitdsmegdrzésének,
-valtozasainak, -kifejezédésének, valamint ezek szocioldgiai, torténelmi, kulturdlis, nyelvészeti, vallasos
és mas jellegl aspektusainak kutatasa, tanulmanyozasa.

7 e o

B Fobb kutatasi iranyvonalak

A romaniai kisebbségpolitikdban torténé valtozasok elemzése: jelenkortdrténetre vonatkozéd
intézménypolitikai elemzések;

A romaniai kisebbségek népességdemografiai jellemzéi;

Atmeneti identitasok — etnikai revitalizalas vagy asszimilacié? (a romaniai kisebbségek identitasaban
végbemen6 valtozdsok elemzése);

Az etnicitds szerepe a tarsadalmi rétegzédésben;

A romaniai nemzeti kisebbségek kulturalis oroksége;

Az etnikai szegregacié modelljei;

A kétnyelviiség modozatai, az ehhez kapcsolddé attitliddk és kdzpolitikak;

Uj bevandorlék Romaniaban: tarsadalmi és gazdaségi beilleszkedési modellek.
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A aparut/Previous issue/Megjelent:

ENr. 1.
Kiss Tamas - Csata Istvan: Evolutia populatiei maghiare din Romania. Rezultate si probleme metodologice.
Evolution of the Hungarian Population from Romania. Results and Methodological Problems

HNr. 2.
Veres Valér: Analiza comparata a identitdtii minoritdtilor maghiare din Bazinul Carpatic. A Kdrpdt-
medencei magyarok nemzeti identitdsdnak ésszehasonlito elemzése.

H Nr. 3.
Fosztd Laszlo: Bibliografie cu studiile si reprezentdrile despre romii din Romania - cu accentul pe perioada
1990-2007.

H Nr. 4.
Remus Gabriel Anghel: Migratia si problemele ei: perspectiva transnationald ca o noud modalitate de
analiza a etnicitdtii si schimbdrii sociale in Romdnia.

B Nr.5
Székely Istvan Gergd: Solutii institutionale speciale pentru reprezentarea parlamentarda a minoritdtilor
nationale

B Nr. 6.
Toma Stefania: Roma/Gypsies and Education in a Multiethnic Community in Romania

ENr.7
Marjoke Oosterom: Raising your Voice: Interaction Processes between Roma and Local Authorities in Rural

Romania

W Nr. 8.
Horvath Istvan: Elemzések a romdniai magyarok kétnyelviiségérél

HNr. 9.
Rudolf Gréf: Palatele tigdanesti. Arhitecturd si culturd

in pregatire/Next issues/El6késziiletben:

HNr. 11,
Sorin Gog: Cemeteries and Dying in a Multi-religious and Multi-ethnic Village from the Danube Delta

B Nr.12.
Yaron Matras: Viitorul limbii Romani: cétre o politicd a pluralismului lingvistic
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